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ABSTRACT

Most learners and teachers understand the importance of vocabulary acquisition. In recent
years, second language vocabulary acquisition has become an increasingly interesting topic of
discussion for teachers because vocabulary plays a crucial role in language learning.

This minor thesis reflects the effectiveness of using the techniques of teaching vocabulary
to 36 grade 4 pupils at Le Van Tam primary school during eight weeks of learning and
interaction. English teacher use the techniques and activities such as using series of picture
shown on projector in the classroom.

Three research instruments including observation; interview and test are designed to
investigate the effectiveness of using techniques of teaching vocabulary to primary students.

The results showed that after using the techniques of teaching vocabulary, the pupils can
speak and remember new words effectively for a longer time. Moreover, they are interested in

studying English subject in classroom.
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CHAPTER 1: INTRODUCTION
1.1. Rationale for the study

As we know, language always plays a vital role in human life. Because it is a useful tool
for people to communicate with each other, transfer information or share emotion with others.
Each country in the world has its own language, even in one country there are many different
languages spoken and written. English is known as an international language, and used in many
countries in the world. English helps people to communicate with any citizens of any countries
in the world, and to approach the civilized world. Being fluent in English is premise for us to
step into a bright future. Thus, learning English is quite necessary for each student, and it
should be learnt when they are still pupils of primary schools. Therefore, English has become
one of main subjects at schools. Pupils have to accumulate necessary knowledge of English to
apply this knowledge to daily lives, update the information in the Internet, media network.

The ultimate goal of teaching and learning English is to help students acquire the
language skills. Language competencies are expressed in 4 types of activities corresponding to
4 skills: listening - speaking - reading - writing. To help students develop these 4 skills, they
must equip themselves with a certain vocabulary. Learning and memorizing English
vocabulary, learners must have regular, long-term training with different forms. Teaching
English vocabulary is not new to teachers and primary students but to learn and teach effective
English vocabulary to help students memorize and use vocabulary to develop 4 skills of
listening-speaking-reading-writing, it is still difficult for both teachers and primary school
students.

For primary students, learning English is mainly in communicative sentences or simple
phrases. A very important content is that students need to learn and use many vocabulary
words, build vocabulary for later use. Therefore, teaching vocabulary that meets this
requirement is essential for students. However, for primary students, they are not be able to
concentrate as long as adults.

Therefore, teachers need to find ways to teach vocabulary to interest students. This will
help them love the subject and remember vocabulary better. We focused on studying the topic

“A study on techniques to teach English vocabulary to 4th graders at Le Van Tam
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primary school” with the hope to help learners improve English vocabulary, and improve the
quality of teaching at Le VVan Tam Primary School.
1.2. Aims of the study:

Researching the techniques to teach English vocabulary for students of primary schools
will help teachers and students understand thoroughly the role, importance of teaching and
learning vocabulary in study and daily communication of English. If we have no vocabulary,
we do not have language, because word is the smallest unit to create a sentence. The increasing
number of vocabulary assists understanding and communicating effectively. In any English-
studying courses, learning vocabulary is considered as main purpose.

Helping students study vocabulary effectively is meant that we create premise basis for them
to learn English fast, and create steady basis for students to higher study. Then, they can apply
vocabulary to speak and write language, guess the meaning of words though easy-hard
exercises

In short, the aims of the study are:

- To investigate the effectiveness of using techniques of teaching English in improving
vocabulary for primary students.

- To find out the ways teaching engages students into the classroom activities.

The findings of this research were expected to be helpful for English language teachers,
especially those who work with primary students.
1.3. Research questions:
This research is conducted in response to investigating the following research questions.
1. How do the techniques of teaching help students improve vocabulary?
2. To what extent does the technique of teaching vocabulary engage pupils remember words?
Each of the proposed questions will be addressed in the analysis and discussion section
of the research paper.
1.4. Significance of the study:
The study collects data from both teachers’ and students’ side to have an overall view of

how the students view their problems. The purpose of this research paper is that learners at Le
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Van Tam primary school have to acknowledge their own problems and difficulties with
vocabulary so that they can find ways to improve their weaknesses. The self-perception of
errors in combination with teachers’ feedback hopefully will help them improve the current
drawbacks in the teaching and learning of English vocabulary. This study will help students
grow awareness of vocabulary problems that they might have not noticed before and raise some
suggestion for the improvement of the problems.

This research study is to acquire the results that can be beneficial to both pupils and
teachers at Le VVan Tam primary school.

Pupils: The result of this study is helpful to pupils. They clearly acknowledge the
importance of techniques of teaching by using series of picture shown on projector with the
hope of improving vocabulary size. This research also pointed out some of pupils’ common
difficulties to memorize words with old teaching methods.

English teachers: The result of this study provides teachers with the recognition of
some common difficulties in remembering vocabulary as well as word meaning which their
pupils had to face with when learning a new word. This research also found out the most

interesting way to engage students in class

1.5. Scope of the study:

Due to the limitation of teaching period and conditions, this topic shall only apply for
teaching vocabulary for students of primary schools.
1.6. Design of the study:

This study consists of five chapters:

Chapter 1- Introduction- presents rationale, aims, research questions, significance,
scope and design of the study.

Chapter 2- Literature review- reviews the theory of vocabulary and related studies

Chapter 3- Methodology- provides the methods that the researcher uses in the paper.
Data collection and analysis are also presented in this chapter.

Chapter 4- Findings and discussion- Analysis and gives some suggestions for the

teachers to teach English vocabulary with view to help students improve their words.
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Chapter 5- Conclusion- Summarizes all the key issues as well as the limitations of the

study and makes suggestions for further research.

CHAPTER 2: LITERATURE REVIEW

This chapter provides the theory and research to support and make the study more
clearly. The first section gives an overview of vocabulary including definitions and its
conception. The second section is about roles of vocabulary in teaching and learning. The
third section discusses the main principles in teaching vocabulary for primary students. the
fourth section is about techniques of teaching vocabulary to primary students and the last
section is about review of related studies.

2.1 Vocabulary:

Vocabulary is an essential building block of language because it is the element that

links the four skills of speaking, listening, reading and writing all together. In order to

overcome the challenges of specialized usage of vocabulary, learners need to be taught and
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learn about the definition and different types of vocabulary, their usage, and specific
methods that will help them acquire vocabulary. Vocabulary is the useful tool for the pupils
in their efforts to use English effectively. When faced with a native English speaker, when
watching a movie without subtitle or when listening to a favorite English song, when reading
a text or when writing a letter to a friend, pupils will always need to have a large number of
words to do this.

In the next section, the paper will present content related to vocabulary such as
definition, classification, roles as well as the main principle in teaching English vocabulary.
2.1.1: Definition of vocabulary:

Vocabulary is an important and necessary aspect of language. To master a language,
learners should have a thorough grasp of the vocabulary of the language. This means that
learners cannot use a language without having knowledge about vocabulary of that language.
There have been many different definitions of vocabulary. According to Pyles and Algae
(1970), when people think about language, they think just about words. They assert that “the
vocabulary is the focus of language. It is in words that we arrange together to make
sentences, conversation and discourse of all kinds” Ur (1996, p.60) also noted that
“vocabulary is the words we teach in the foreign language. However, a new item of
vocabulary may be more than a single word: a compound of two or three words or multi-
word idioms”. Joklova (2009) stated that vocabulary is a list of words and their combination
in particular language. VVocabulary learning is important because it is needed by learners to
acquire a lot of words so they can use the vocabulary in any needs especially academic needs
(Komachali & Khodareza, 2012). Vocabulary learning can be applied in classroom activities
by teachers by considering the level of language proficiency of the students so successful
and effective vocabulary learning can be reached. The word “vocabulary” came from the
Latin word “vocabulum” which means “name”. It has come to English since 16th century.
In the Macmillan English Dictionary, the word “vocabulary” means “all the words in a
particular language”. Each linguist gives his own definition. Lewis (1993, p.89) states that
“vocabulary may be individual words or full sentences-institutionalized utterances that

convey fixed social or pragmatic meaning within a given community”.
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It can be concluded that vocabulary is words are useful in all skill in English, even in
productive and receptive forms. It shows that vocabulary is the key to achieve all skills and
it the basic unit in a language.

Harmer (1991, p.153) indicated that “If language structures make up the skeleton of
language, then it is vocabulary that provides the vital organs and the flesh”. Knowing a
word means being able to do thing with it: to recognize it in connected speech or in print, to
access its meaning, to pronounce it and to be able to do these things within fraction of a
second (Stahl & Fairbanks, 1986).

Young (2009) defines vocabulary in four ways: the meaning of words, how the words
are used, root words, prefixes, suffixes and analogies. While Hornby (1974:959) defines
vocabulary in three ways: total number of words (with rules for combining them) which
make up a language, range of words known to a person and containing a list of words with
definition or translation. Next, Nunan (2003:130-132) defines vocabulary in three ways:
multiword unit, word families and core meanings.

To summarize, vocabulary is the total number of all the words that a language possesses
including single words, two or three words items expressing single idea and multi-word
idioms of which meaning cannot be deduced from the analysis of the component words but

only understood in the sentences; or in contexts, etc.

2.1.2. Classification of vocabulary:

Thornbury (2002: 3) states that knowing how words are described and categorized can help us
understand the decisions that syllabus planners, materials writers and teacher make when it comes
to the teaching of vocabulary. There are some kinds of vocabulary:

Noun:

Nouns are words that used to name a person, animal, place, or thing. Seaton (2007: 5)
states every name is called a noun. Azar (2006: 158) suggest that a noun is used as the subject
of sentence, as the object of verb and a noun is also used as the object of a preposition.

There are some kinds of nouns:

1. Countable nouns

2. Uncountable noun
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3. Singular nouns

4. Plural nouns

5. Common nouns

6. Proper Nouns

7. Concrete Nouns

8. Abstract Noun

9. Collective Nouns

Pronoun:

Pronoun is the words that used to replace the noun when we want to refer to people or
things without continually repeating their names. Seaton (2007: 44) states pronoun is a word
that takes the place of a common noun or a proper noun. Azar (2006: 164) suggest that pronoun
has the same meaning as a noun. It is divided into some types as follow.

1. Personal pronouns

2. Possessive pronoun

3. Reflexive pronouns

4. Demonstrative pronoun

5. Interrogative pronoun.

Verb :

Verbs are words that show an action or an event or being. Whatever we are doing can be
expressed by using a verb. Jeremy Harmer (1998: 37) suggest that verb is a word (or group of
words) which is used in describing an action, experience or state. Verb classified into three
types such as:

1. Transitive

2. Intransitive verb.

3. Auxiliary verb

Adjective:

Adjective is word that used to explain noun by describing, identifying, or quantifying.
Jeremy Harmer (1998: 37) suggests that adjective is a word that gives more information about

a noun or pronoun. Ron Cowan (2008: 238) states that adjective describe the properties of an
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entity that a noun represents. Sargeant (2007: 32) states that adjectives describe nouns and
pronouns. They give you more information about people, places, and things. There are some
types of adjective:

1. Qualitative adjective

2. Proper adjectives

3. Quantitative Adjectives

Adverbs:

Adverbs are the words that used to clarify verbs, adjectives and the whole sentences.
Commonly an adverb will tell you when, where, how, in what manner or to what extent an
action is performed. Jeremy Harmer (1998: 37) states adverb is a word (or group of words) that
describes or adds to the meaning of a verb, adjective, another adverb or a whole sentence. Ron
Cowan (2008: 251) states adverbs can modify adjectives, other adverbs, verbs, and clauses.
There some types of adverbs:

1. Adverb of manner

2. Adverb of time

3. Adverb of place

4. Adverb of degree

5. Adverb of Frequency

6. Interrogative adverb.

7. Relative adverb

8. Inversion

Prepositions:

Preposition is words that used to connect one word with the others. Seaton (2007: 132)
states preposition is words that connect one thing with another, showing how they are related.
Sargeant (2007: 101) states that prepositions are words that show a connection between other
words. For instance: in, by, between, through, at, for, next to, up to, in front of, as well as, etc.
There are some kinds of preposition:

1. Preposition of place

2. Preposition of time
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3. Preposition of direction

Conjunctions:

Seaton (2007:135) write that a conjunction is a linking word such as and, or, but.
Conjunctions are used to connect words or sentences. Sargeant (2007: 109) suggest that
conjunctions are words used to link words, phrases or clauses. There are some types of
conjunctions;

1. Coordinating conjunction

2. Subordinating conjunction

Determiner:

Seaton (2007: 71-75) states determiner are words such as this, those, my, their, which.
They are special adjectives that are used before nouns. The words a, an, and the belong to
this group of words called determiner. There are some types of determiner:

1. Demonstrative determiners

2. Interrogative determiners

3. Possessive determiners

4. Quantifying determiners

5. Numbers

With different criteria, vocabulary can be classified in three common ways as below:
According to the concept of morpheme:

McCarthy (1990) stated there are three kinds of vocabulary: simple word, derived word
and compound word. A simple word has only one root morpheme, for example: ruler, small,
tall, young, old, new, bag, book. A derived word has a root morpheme and one or more than
one affixation morphemes, like: unable, unaccepted, helpfulness, homeless, childless. A
compound word has at least two roots with or without affixation morphemes, e.g.: newspaper,
goldfish, highway, end zone, high school, health care, and mother-in-law.

According to the meaning:

In the sense of words, vocabulary can be divided into two groups: notional words and

functional words (Read, 2000, p.18). The first group includes words with their full designation:

nouns, verbs, adjectives, adverbs, etc. They name objects, actions, qualities and meanings in
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themselves. Functional words are to service the notional words. Functional words cannot form
a sentence. They only have meanings in relation to other words with which they are used. They
are particles, articles, prepositions, conjunctions and link verbs

According to the use of word:

According to Jeremy Harmer in the language test, there are two kinds of vocabulary:
active and passive vocabulary. However, there is a big difference between them.

Passive vocabularies are words which a student can understand but cannot say or write.
Passive vocabularies are useful for receptive skills such as reading and listening. By contrast,
active vocabularies are words which students can both understand and use in communication.
Active vocabularies are useful for the productive skills such as speaking or writing.

The active and passive vocabulary of a learner changes constantly.

The majority of English learners find writing more difficult than reading; and speaking
more difficult than listening. The good news about this is: this is natural and it’s what you want
to have. It’s what native English speakers have too. Native speakers can understand more than
they can use in every day conversation, for example, “I love watching Dr. House and | can
understand most of what he says when they are talking about medical situation but I can’t use
this type of vocabulary in an active way when I’'m speaking”. So, the number of words that you
understand will always be bigger than the number of words that you can use a conversation,

The total number of passive vocabulary is always larger than the total number of active
vocabulary in learner's whole life.

Learners can understand many more words than they use in their own conversations.

In order to learn vocabulary well, we take a lot of practice and context connections.

In other words, one word has different meanings in different contexts. We cannot
remember and use all words exactly at the same time. Although you have a great of English
vocabulary, you cannot use these words and phrases when you communicate.

2.2 Roles of vocabulary in teaching and learning:

One of the factors that help you use foreign languages, especially English, is vocabulary.

You may not be interested in the grammar of English but cannot ignore the vocabulary which

Is a factor, is a necessary condition to help you communicate your feelings and thoughts.
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There is no one ignores the process of learning vocabulary, especially common English,
because English vocabulary is an important cell forming your ability to use foreign languages.
D. A. Wilkins said"“Without grammar, very little can be conveyed; without vocabulary,
nothing can be conveyed.” Rivers (1981) also emphasizes the important role of vocabulary in
a language: “language is not a dry bone. It is a living growing entity, clothed in the flesh of
words” (cited in Hoang, 1985, p.23).

Vocabulary plays an important role in learning and teaching foreign languages. Rich
vocabulary helps teachers and learners acquire English as a foreign language (Nunan, 1991).
Learning vocabulary has become an essential part of learning a foreign language. The number
of vocabulary taught in language learning will depend on the objectives of the course and the
amount of time spent on teaching.

From what have been discussed above, it can be concluded that with non- native speakers
in general, college students in particular, vocabulary is needed as first in order to survive. If a
learner has a wide vocabulary, he can get himself understood and understand other easily. On
the contrary, if it is limited, he will have difficult in doing so. Therefore, vocabulary is a “must”
for all English learners to acquire by all means.

The important role of vocabulary raises question of how can learners increase their
vocabulary knowledge. Prator and Murcia (1979) stated that “Vocabulary is expanded as fast
as possible since the acquisition of vocabulary is considered more important than grammar
skill” (p.73). As a result, it goes without saying that teaching and learning vocabulary is a very
crucial aspect in foreign language methodology. Nevertheless, it is also one of the hardest
things to do, especially when you have reached a certain level. Learning vocabulary is a process
requiring time and effort investment. In vocabulary teaching, teachers are advised to organize
various learning activities to create motivation for learners.

2.2.1 Learning English vocabulary:

Mastering vocabulary is an extremely important factor in practicing proficiently four
main skills in English such as speaking, reading, writing and listening.

Moreover, improving and supplementing foreign language vocabulary always gives

learners some challenges. As stated in Harmer (2002, p.2), challenges are creating precise
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connections, understanding foreign languages between the form and meaning of words and
distinguishing the meaning of words that are closely related.

Learning vocabulary is a process; we can't learn them for a moment. In order to have an
effective process, learners need to be in good study conditions to acquire vocabulary
proficiency. Moreover, Thornbury (2002, p.2) said that a good learning environment will help
learners acquire an important amount of words to use in both understanding and creating
language. Moreover, learners will be able to memorize vocabulary for a long time and easily
practice while communicating.

2.2.2 Teaching English Vocabulary:

Vocabulary is the key to acquiring English language, because according to Celce and
Murcia (2001, p. 285) vocabulary teaching is the most important first step in helping students
acquire language even though language it is a native language or a second language.
According to Hornby (1995, p.125), teaching is a teacher who guides knowledge, conveys
knowledge and skills to students in the most comprehensible way. Based on that explanation,
teaching vocabulary is an activity that teachers provide students with knowledge of vocabulary
and ways to use it in everyday life.

Teaching English vocabulary is not particularly easy for elementary students. Some people say
that teaching vocabulary is only a waste of time because the number of vocabulary is unlimited
and students cannot remember them. However, it is undeniable that English teachers first teach
English vocabulary better than other aspects of this language, such as grammar, speaking, and
reading and writing. If students know more vocabulary, they will easily learn another aspect
of the English language.

2.3 The main principles in teaching vocabulary:

2.3.1. Decision about content:

Before considering the major principles in vocabulary teaching, we need to pay special
attention to the problem where we will choose vocabulary to teach students. According to Ruth
Gairns and Stuart Redman (1999,p.54) there are four main vocabulary sources that teachers
can use to teach students such as student books, teacher books, supplementary materials, and

vocabulary activities specifically designed by teachers.
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Student books: This book includes readings, conversations, listening and speaking
lessons. After each lesson, there will be activities to present, students can practice speaking
and practicing grammar structures. Even instructions for class activities can create a new
vocabulary.

Teacher books: This book contains specific instructions on how to teach students to learn
vocabulary, grammar, listening, and doing homework.

Supplementary material: these materials are selected by teachers for the teaching of related
lessons.

Specific vocabulary activities: they are designed by teachers for their specific student
groups.

2.3.2 Word aspects:

Ur (1998) listed five aspects that the learner should master and the teacher should teach
in order to help the learners in mastering vocabulary as below:

- Form (pronunciation and spelling)

- Grammar

- Collocation

- Aspect of meaning (Denotation, connotation, appropriateness and meaning
relationship).

- Word formation

Among these aspects, the common aspects to teach vocabulary to young learners in
Elementary School are form (its spelling and pronunciation) and the meaning (its denotation
meaning). Meanwhile, Nation (1990) mentions two kinds of vocabulary learning. They are
receptive learning and productive learning. Receptive learning is the ability to recognize a word
and recall its meaning when it is met. Then, productive learning involves what is needed for
receptive learning plus the ability to speak or write at the appropriate time.

According to Cross (1991) the procedure of teaching vocabulary can be divided into three

stages:
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- Presentation: In this stage, the teachers can use various techniques mentioned in the
previous discussion. However, the teachers have to be careful in selecting the techniques that
they use in teaching activity.

- Practice: In the second stage, the teacher gives exercises for students to practice the
items being learnt. Making completion, matching, words classification, etc are several
examples of exercises that can be used.

- Production: In this stage students are expected to apply the newly learnt vocabulary
through the speaking activities or writing activities.

Grains and Redman (1986, p.13-52) indicated that there are several aspects of lexis that
need to be taken into account when teaching vocabulary:

- Boundaries between conceptual meanings: knowing not only what lexis refers to, but
also where the boundaries are that separate it from words of related meaning (e.g: bowl, cup
and mug).

- Polysemy: distinguishing between the various meaning of a single word form with
several and closely related meanings (e.g: head: of a person, of a pin and of an organization).

- Homonymy: distinguishing between the various meaning of a single word form which
has several meanings which are not closely related (e.g: a file: used to put paper in or a tool).

- Homophony: understanding words that have the same pronunciation but different
spellings and meanings (e.g: see, sea).

- Synonym: distinguishing between the different shades of meaning that synonymous
words have (e.g: big, huge).

- Affective meaning: distinguishing between the attitudinal and emotional factors
(denotation and connotation), which depend on the speakers attitude or the situation. Socio-
cultural associations of lexical items are another important factor.

- Style, register, dialect: Being able to distinguish between different levels of formality,
the effect of different contexts and topics, as well as differences in geographical variation.

- Translation: awareness of certain differences and similarities between the native and the

foreign language.
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- Chunks of language: multi-word verbs, idioms, strong and weak, collocation, lexical
phrases.

- Grammar of vocabulary: learning the rules that enable students to build up different
forms of the word or even different words from that word (e.g: buy, bought, buying)

- Pronunciation: ability to recognize and reproduce items in speech.

In short, according to Penny Ur (1996), when teachers begin to teach a new English word,
they should provide their students with pronunciation, spelling, meaning, collocation and
aspect of meaning.

Wordform:

When teaching a word, teachers need to introduce students to both the pronunciation and
spelling of that vocabulary. Because standard pronunciation is extremely important and
necessary, you will make it easier for listeners to understand. People can communicate together
regular.

Moreover, when pronounced correctly, it is very helpful for listening skills. You will hear
more easily in listening to videos, radio or conversation. If you mispronounced a word, surely,
when you will not understand what people are saying. Therefore, if you want to listen well,
you must pronounce correctly.

However, when learning English pronunciation, Vietnamese people feel very difficult,
even they cannot pronounce some difficult words. The main reason is that many sounds in
English are not in Vietnamese and our pronunciation is differing from English pronunciation.
This is the main obstacle for Vietnamese people when learning English. For example,
Vietnamese doesn't have sound /d3/, /j/, /0/...like in English, so Vietnamese people often meet
with difficulties to pronounce these sounds.

Moreover, Vietnamese does not pay attention to the final consonants in words and
sentences, so when they speak English they often ignore final consonants. In addition,
Vietnamese does not distinguish between short vowels and long vowels sounds so it is difficult
to identify the correct transcription of words without looking up dictionary. E.qg. foot /fut/ and
food /fu:d/; bit /bit/ and beat /bi:t/.
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Besides, it is understandable when we consider the number of homophones in English
such as Son (con trai) and Sun (mat tro1), Buy (mua), Bye (tam biét) and By (bang qua, boi ).
Thus, during process of teaching, teachers should teach students understand the functions of
words, help them write correct transcription of the words as well as how to use the words. At
the same time, teacher should help students practice sounds more and more give them more
variety of pronunciation practice as well.

Grammar:

Besides learning pronunciation, the grammar of a new word also plays an important role
in teaching and learning English. Grammar function, the unpredictable change of form in
certain grammatical contexts, the regularity and irregularity, the singular and plural forms of
the new words should be taught to learners by teachers in the classroom as Ruth Gairns and
Stuart Redman stated. For example, when teaching the verb “teach”, we might give its
irregularity in the past form “taught”. When a noun is taught, such as “foot”, teacher should
give the plural form “feet” as well.

Collocation:

A collocation is a set of 2 or more words which are commonly used together. For
example, the phrase make an effort is a collocation because these words are often seen together
and they express a particular meaning. Collocations are important for a number of reasons as
below:

They make language fluent, expressive and natural. Compare He's getting a tattoo and
He’s making a tattoo. The wrong version will instantly expose you as having weak English
(note: getting a tattoo is correct).

They allow you to express lengthy ideas with just a few words, saving you precious time
during the test. Compare He has decides what he is going to do with He has made up his mind.
The latter example-a collocation —is both more natural and more concise.

Aspects of meaning:

Aspects of meaning include denotation, connotation, appropriateness and meaning

relationship. The meaning of a word refers to or point out things, concepts in the real word, its

denotation. This meaning is given in a dictionary. For instance, “dog” denotes a kind of animal,
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more specifically, a common, domestic carnivorous mammal, often kept as a pet or for keeping
house. A less obvious component of the meaning of a word is its connotation in different
contexts or its connotative meaning. This is the associations or positive or negative feelings it
evokes.

As for principles of teaching vocabulary, an account for what vocabulary forms need to
teach and the principles of how they are taught is crucial.

Firstly, though teaching vocabulary is obliged to be in line with teaching objective and
students’ needs, teaching the depth and breadth of vocabulary are suggested. To
accomplish them, Nation (2001) proposed nine aspects in vocabulary need to teach to language
learners, namely spoken form, written form, parts of word that have meaning, concept a word
has and items it may associate, association of the word, grammar of the word, collocation of
the word, register and frequency of the word.

Secondly, the principles of teaching vocabulary. There are many theories about teaching
vocabulary guidelines and principles. Amongst of them, two writers are thought to be plausible.
To Nation (2005), five principles in the teaching vocabulary which should be met are
(1) keeping teaching simple and clear without any complicated explanations, (2) relating
present teaching to past knowledge by showing a pattern or analogies, (3) using both oral and
written presentation, (4) giving most attention to words that are already partly known, (5)
telling learners if it is a high frequency word that is worth noting for future attention, and (6)
not bringing in other unknown or poorly known related words like near synonyms, opposites,
or members of the same lexical set. Lastly, according to Graves (2006), providing rich and
varied language experiences, teaching individual words, teaching word-learning strategies,
and building consciousness in readers and writers are frameworks for successful
vocabulary programs.

It is plausible that vocabulary plays an important role in language. It is the heart of
language skills. More importantly, it appears to function as a basis for communication, a
reflection of social reality, emotion booster, and academic ability predictor. Regardless of

vocabulary contribution to the basic language skills, receptive and productive vocabularies,
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and active and passive vocabulary according to previous studies have varied contributions to
language skill performances.
2.4 Techniques of teaching vocabulary to primary students:

According to McKay (2006), young English learners are children aged 5 to 12 who are
learning a foreign language or a second language. They are very interested in new things but
distracted by their short attention span, lasting only 10 to 15 minutes. Therefore, teachers must
design many activities which are but not only simple but also creative. Moreover, each learner
has different characteristics; teachers need to learn about each student's personality to provide
appropriate methods for students in the lessons.

The teacher will introduce new words to students through 2 steps.

The first is choosing new words to teach. According to the study of cognitive psychology,
the human's brain will normally absorb from 5 to 7 words in 40 minutes. The experience of
teachers is that in every lesson, it is the best to introduce only 5 new words to the students.

The teacher needs to determine which words are the important to be introduced. She
should underline new words in the course to attract students' attention. This will help students
identify and remember words. In the classroom, a simple way for teachers to help learners
build active vocabulary by regularly reviewing words such as using words to put sentences,
asking students to write words, meaning of words or playing vocabulary games by flashcard.

In teaching new words, not every word we need to teach, we should teach active words
and passive words let students learn through skills, but if our students are too weak, we should
give them a record to memorize.

The second is techniques of teaching meaning of words. Teachers will incorporate tips to
introduce new words to help students acquire vocabulary actively.

In English, each word usually has two sides: the meaning of the word and how to use it.
The meaning of words and how they are used are two different problems. There are many cases
when looking up the dictionary we can understand the meaning of the word, but we don't know
how to use the word. The use of a word depends on the function of the word in the sentence,
context, user's habits and their relationships with the cultural and social environment. The

following are techniques to clarify the meaning:
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a/ Using visuals:

Real objects in class, pictures, sketch pictures (sticks), pictures from magazines, gestures
has a strong effect on students' interest in learning and helps students memorize faster and
longer.

- Using real objects to teach about school things or clothes.

- Use pictures and real objects to introduce topics of food and drink, fruit and vegetables.

- Mimic the movements, gestures, facial expressions: teachers and students themselves
are always a lively visual source if cleverly manipulated will bring positive effects.

b / Use language learned:

- Definition, description: Students will rely on words learned and basic knowledge to
guess the meaning of the word through the definition of the teacher. This procedure gives
students curiosity and a need to participate in the learning process while forging listening skills
for students.

For example: Teacher says: It is very big and it has a long nose. What is it?

Students answer: Is it elephant?

Teacher says: Yes!

- Using synonyms and antonyms.

We use synonyms or antonyms to clarify the meaning of a word when students already
know the meaning of a word in synonyms or antonyms.

For example: synonyms: nice — beautiful, clever — intelligent

Antonyms: tall — short, thin — fat, pretty — ugly, young — old

- Translation: Teachers use equivalent words in Vietnamese to teach meaning in English.
Teachers only use this trick when there is no other way, this trick is often used to teach abstract
words, or to solve a lot of words but time does not allow, Teachers suggest students to self-
translate from there. It should be noted that if teachers often use this procedure will make
students feel monotonous, boring, not promoting their thinking and creativity.

E.g. love, happiness, affection, envy...
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The most important thing when introducing new words is to follow the listening -
speaking - reading - writing sequence. In the process of teaching and through training on
innovation of teaching methods, we must teach words according to the following steps:

STEP 1: Read samples for students to listen about 3 times (listening)

STEP 2: Ask students to repeat (speaking)

STEP 3: You write the words on the board and ask students to read in unison and
individual. (Reading)

STEP 4: Ask students to write the words in their notebooks. (Writing)

STEP 5: Ask students to give the meaning of the word with techniques of teaching word
so that they can know the meaning of the word and write it on the board.

2.5 Review of related studies:

There were a number of studies that have discussed the techniques vocabulary of
elementary students before. Therefore, researchers want to consider the research.

The first study was conducted by Ersan Sanusi. Its title is "Vocabulary Teaching
Techniques"” This article aims to investigate a variety of techniques and activities applied by
most English teachers in teaching vocabulary. In addition, this article attempts to relate the
vocabulary-teaching techniques to student’s achievement in enriching their ability to master
English vocabulary.

The writer must say that there are some techniques in teaching vocabulary. They are
considered effective because they can be applied by English teachers in teaching vocabulary
at primary schools. Techniques are images, verbal techniques and vocabulary use. The use of
techniques also needs to consider the number of aspects in the teaching and learning process,
such as; teachers' capacity, students' ability and time allocation.

The second is the techniques for teaching vocabulary” by Irfan Wahyu Hidayat. The
teacher used series of picture to teach vocabulary which makes students enthusiastic in
teaching - learning process. The teacher used series of picture shown on a projector as a
technique for teaching vocabulary because it made students not feel bored and had fun with a
touch of entertainment. According to Leong (2003) series of picture shown on projector makes

learners enthusiastic to learn all four skills. Purna (2005) states that series of picture shown on
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projector activity could be implemented in language teaching learning. By using a series of
picture shown on projector, it can improve the vocabulary of the students because it could
create students’ interest by creating fun.

The third study is using pictures in teaching vocabulary in grade 5 by “Ibrahem Saeed

Al-Ja’sfari”. This study reflected an interpretation of research (see Ernest, 1994). He used a
natural approach and collected data on the use of pictures in teaching new words to students in
primary grades using observation and interviews. He decided to use observation here because,
as Patton (1990,p. 203) argues, observational data is very attractive as they allow researchers
to have the opportunity to collect data directly from live situations.
However, observing alone does not allow him to understand Education teachers and students.
Therefore, he also interviewed three students from each class and their English teachers after
observing to understand their views. He interviewed them personally. With the permission of
the participants, all interviews were recorded.

So far, in Vietnam, there have been many studies on techniques for teaching vocabulary
at primary school. However, these studies have not been widely applied in mountainous
primary schools. Therefore, it is a great motivation for writers to choose the topic for research.
The author wants to develop the ability to memorize students' English vocabulary at Le Van

Tam primary school and help them realize the importance of vocabulary.
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CHAPTER 3. METHODOLOGY
3.1. Participants:

The study was carried out at Le VVan Tam primary school. There are four classes 4 in
school: class 4A, Class 4B, Class 4C and Class 4D. There are 3 English teachers who had
been training teaching profession in college level with three years curriculum.

36 grade 4 students at Le Van Tam primary school took part in this study. Choosing 36 students
from two classes that the researcher teaches helps her get the best observation. Of all 36
students, there are 18 students from class 4A and 18 students from class 4B.

Before the experiment, eighteen students from class 4A were designated as control groups
and eighteen students from class 4B were experimental groups.All of them have learnt English
for at least one year at school. They became the subjects of the research and all information
about them was gathered and analyzed in the next chapter. Despite the fact that there might be
some inevitable variables such as intelligence and characteristics among students, the
differences between two groups were limited to minimum. The study was carried out to explore
the effectiveness of techniques of teaching on students.

Firstly, the researcher gave 36 students to take a pre-test. After the experiment, both
groups were given a post-test of vocabulary knowledge. During the experiment, the technique
of teaching vocabulary such as using the series of picture shown on the projector or using real
objects were done to help the experimental groups remembering the meaning of the word.
Meanwhile, a traditional way of teaching vocabulary was taught to the control group.

3.2. Materials:

As for the purpose of present study, the participants in the experimental study used
“English grade 4” Textbook as the main course book. There are twenty topics in this course
book. These are twenty topics corresponding with the twenty units. However, only five units
were chosen for the experiment, from unit 11 to unit 15.

Each unit will be applied the techniques of teaching vocabulary by teachers to match the

content of each lesson.

Unit Techniques of teaching vocabulary

S6 hoa bai Trung tim Hoc liéu va Cong nghé thong tin — PHTN http://Irc.tnu.edu.vn



Unit 11: What time is it? Mine, explanation, visual
Unit 12: What does your father do? Pictures, explanation, visual
Unit 13: Would you like some milk? Explanation, pictures

Unit 14: What does he look like? Antonym, Synonym

Unit 15: When'’s Children’s Day? Explanation, translation, pictures

3.3. Instruments and procedures:
3.3.1. Observation

Observation is a method of perceived purpose, planning an event, phenomenon, process
(or human gesture) in different natural circumstances to collect data and events specifically for
the course of the event and that phenomenon.

Observation is a preferred and dominant scientific research method when using in
qualitative research. Pratt (2006) stated that there are three main ways of observing: participant
observations, non-participant observations and systematic observations. In this study only non-
participant observations were discussed because it was consistent with the researcher's most
contexts. Researcher plays a very important role in observing students' learning activities and
attitudes. The researcher may stand at the back of the classroom or behind the scene as long as
his or her presence causes the least disturbance possible by using ‘fly on the wall’ technique.
This method requires less effort and helps the researcher avoid being ‘going native’ or being
biased. The teacher must participate in the activity herself (work, study, play ...) with the
students to ensure the nature of the phenomenon, the research process. This method requires
the researcher to have the most comprehensive overview of learning attitudes as well as
learning effectiveness. Pratt (2006) also agrees that when researcher sets up the observation
object, the task becomes much easier because the researcher only needs to write down as much
information as possible through the notes. Patton and Cochran (2002) point out that observation
Is very important to fully understand the complexity of a situation. The two authors say that
data obtained from observations helps researchers distinguish between what is being said and

what is being done and discover the unknown behavior of the participants.
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The purpose of observation is to observe the teaching and learning process of teachers and
students before using new techniques of teaching.

In the control group, teachers begin to introduce vocabulary through Vietnamese
translation. The teacher writes new English words on the board then translates them into
Vietnamese and asks students to copy them into their notebooks. Through the observation
process, most students are passive in the learning process. Although the teacher reads the
sample to the students and the students repeat several times, they forget it soon after the teacher
asks them to read it again. They do not participate in the teacher's lecture. They don't care what
teachers say, only when teachers ask them to copy, they follow. They are not enough confident
to pronounce the words given by the teachers. Some students mispronounced or did not read
fluently. The main reason for the problem is that they are passive in the learning process.

In the experimental group, teachers use techniques of teaching vocabulary. When
teaching related vocabularies, the teacher will show pictures to make students guess the
meaning. For example, in unit 13, grade 4, the teacher suggests the topic of lesson which is
food and drink. Teachers will introduce new words by giving some topic-related images such
as chicken, beef, orange juice and water.... .

Students are attracted by colorful paintings and they will be more excited with lesson.
The teacher introduced new words to students through 2 basic steps: choosing new words and
teaching them.

After completing the vocabulary introduction for students, the teacher required individual
students to practice and observe the students' vocabulary practicing process.

In the teaching process, the researcher will observe all students in 2 groups about level of
participation in class, pronunciation, spelling, grammar and meaning of words.

To measure students™ progress in teaching and learning vocabulary during Classroom
Action Research, the researcher used observation table according to Matthews (1994) as

follows:

Skills Result
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Control group Experimental group

Participation in class

Pronunciation

Spelling

Grammar

Meaning of word

Then, the researcher used the following key to complete the table above:
“v”= satisfactory progress, but need a little more practice.

“+” = some progress, but need much more practice.

“-“=little or no progress, need to pay special attention to improve this skill.

3.3.2 Interview:

Interview is a data collection technique in which the interviewer asks oral questions to
the interviewees and the interviewees respond verbally (Gliner and Morgan, 2000).

Interview is said to be suitable as a research tool for needs analysis, program evaluation,
individual case studies and mini-surveys. According to Nunan, (1992), oral interview has been
used widely as a research tool in applied linguistic by second language acquisition (Nunan,
1992,p.149). In addition, interviews have been used to investigate linguistic variation,
conversation analysis, communication (Nunan, 1992,p.149).

According to Fitzgerald and Cox (1987), there are two types of interviews: formal
interviews and informal interviews.

However, Babbie (1995) and Denzin (1978) argued that there are three types of
interviews: structured interview, unstructured interview and semi-unstructured interview.

- Structured interviews are defined as extremely rigid research tools in their operations
that allow very little or no scope to remind participants to obtain and analyze results. Therefore,
it is also called a standardized interview and has a quantitative meaning in its approach. The
questions in this interview are decided in advance according to the necessary details of the

information.
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- Semi-structured interviews provide a significant amount of time for researchers to
explore respondents along with maintaining a basic interview structure. Even if it is a guided
conversation between researchers and interviewees - a considerable flexibility is provided to
researchers. A researcher can be assured that many interview rounds will not be required with
the presence of the structure in this type of research interview.

- Unstructured interviews are usually described as conversations held with a purpose in
mind — to gather data about the research study. These interviews have the least number of
questions as they lean more towards a normal conversation but with an underlying subject.

According to Creswell (1994), the interview has three advantages: the interview will be
very useful when the interviewee cannot be observed directly, the interviewee can provide
useful historical information, and the interviewer can take the initiative in controlling
guestions.

Before the interview, the researcher gave each respondent an acceptance note which asks
the participants to read. The researcher informed that the interview would be recorded in order
that the researcher could collect the data and then analyze. During their speech, the researcher
used a tape-recorder to record the information, with their prior consent. Each interview lasts
from twenty five to thirty minutes depending on the length of answer and the opinion of each
respondent.

In the interview stage, the number of respondents who took part in the interview process
was asked to give information or opinion on a fixed set of questions. There were 7 questions
in total to interview 3 teachers teaching at Le VVan Tam primary school. They were asked to
give response to questions related to the amount of time they allocate for vocabulary teaching,
students’ attitude towards the learning of vocabulary, students' opinion on the effectiveness of
in-class lessons or vocabulary-related activities, the source in which they use to exploit
materials for learning vocabulary, difficulties that teachers faced when using techniques to

teaching vocabulary in class.

After the interview, the data had been collected for processing; all the related personal

information in soft copy form of the participants, the audio recordings was kept secret on the
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researcher’s personal computer. The data would not be used for any other purposes other than
for the present research only.
3.3.3 Test:

Thirty —six participants were divided into two groups: control group and experimental
group. They became the subjects of the research and all information about them was gathered
and analyzed in the next chapter.

Teachers will evaluate the effectiveness of techniques to teaching vocabulary when
learning English vocabulary through the tests. The tests used in this study are pre-test and post-
test. There are several ways to evaluate students. In this study, the researcher examined paper
test for students.

The pre-test and post- test were designed by researchers according to the lesson content
in English 4 textbook, as they fit the researcher's purpose in measuring vocabulary knowledge
of students before and after the experiment. The pre-test and post- test were similar in design
to task type, specified time and number of tasks.

It should be noted that each test consists of two parts.

Before the treatment, teacher gives all participants the pre-test including part 1 and part
2 to check level of student’s vocabulary.

In the part 1 of the pre-test, all students must fill each gap in the sentence with one word
from the box. This part aims to check them understanding the meaning of words.

Some examples from the first part of the pre-test are shown as below:

. Fills each gap in the sentence with one word from the box in ten minutes ( dién

tir thich hop vao chd chim, sir dung tir trong khung).

water piano second way have American paint help library dictation

1. Thisisthe................ I go to school.
2. lwasintheschool...................... yesterday morning.
K T the flowers to help my mother.
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4, I’'m.....ooovieiinni, What’s your nationality?

5. Atthe weekend, I ..................... my parents to clean the house.

In the part 2 of the pre-test, all students must circle to choose the correct answer A, B, C

or D. It aims to help them identify vocabulary.
Some examples from the second part of the pre-test are shown as below:

I1. Choose the correct answer A, B, C or D ( khoanh tron vao dap an ding).
1. Where are you from, Peter? — I'm from ..................

A. American  B. Malaysian C. Australian D. America
2. it to see you again.

A. Nine B. Nice C. Night D. Ninth

3. My birthday is on the .................. of August.

A. Eighteenth B. eighty C. eight D. eighteen
4. What ..., are you, Peter? — I'm Australian.

A. subjects B. country C. nationality D. did
5.Canyou........... ?

A.sing B. song C. music D. guitar

Similarly, post-test also includes 2 parts: part 1 and part 2.
After the treatment, all participants were tested again by post-test to check the effective
of using techniques of teaching vocabulary.

Here are some examples about the first and second part of the post-test.
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. Fills each gap in the sentence with one word from the box in ten minutes ( dién tir

thich hop vao chd chim, sir dung tir trong khung).

Breakfast chicken Christmas making visit time doctor strong field get.

1. What ..................... 1s 1t?

2. Tet is coming. Quan’s family is.............ccevviiiiniiinienn... Banh Chung.

3. At Tet, children ....................... lucky money from their parents.

4. Today is the twenty fifth of December. It’s ................coooiiiiil.

5. Today is Teachers’ Day. I ................ooiiiiiiil. my teachers and give them

some flowers.

I1. Choose the correct answer A, B, C or D ( khoanh tron vao dap an dung)

1. What time do you.................. ? At 6a.m

A.getup B. have lunch C. have dinner D. go to bed

2. What’s your favorite food? It’s ..................

A. lemonade B. water C. juice D. pork

3. What’s her favorite drink? Her favorite drinkis .................

A. lemonade B. beef C. fish D. noodles
4.Sheisa.....cooevvivinninnnnnn.. She works in a school.
A. nurse B. clerk C. teacher D. worker
S.To, new clothes at Tet.

A. sing B. wear C. dance D. play

Scoring the tests:

To score the pre-test and the post-test, the same scoring system was used. Twenty five

items for 10 marks. Each correct answer was given 0,4 mark. The researcher and her colleague

S6 hoa boi Trung tam Hoc liéu va Cong nghé thong tin — DPHTN

http://Irc.tnu.edu.vn



independently scored the students’ tests to make sure that the test results were reliable and

objective.
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CHAPTER 4: FINDINGS AND DISCUSSION

4.1. Results:
4.1.1 Observation:

Through observation, we can see the significant improvement of students in the process
of learning vocabulary. The results are done through the following table:
Because of using translation in teaching vocabulary to students in the control group, there was
a slight improvement in learning English vocabulary. Most students were not interested in
class.

Table 4.1 The result of observation the teaching vocabulary to control group.

Skills The control group (class 4A)
Week 1 Week 5 Week 10
Participation in class - - -
Pronunciation + + +
Spelling - + +
Grammar - - +
Meaning of word + + +

By using techniques of teaching vocabulary, teachers helped students in the experimental
group to have significant improvements in all aspects of vocabulary especially remembering

meaning of words better.

Table 4.2 The result of observation the teaching vocabulary to experimental group.

Skills The experimental group(class 4B)
Week 1 Week 5 Week 10

Participation in class - + Y

Pronunciation + + %
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Spelling - + %

Grammar - + \Y;

Meaning of word + % %

As can be seen tables, using techniques of teaching vocabulary such as series of pictures
shown on projector and gestures have helped students in the experimental group to make
significant improvements in all aspects of vocabulary. Students are more interested in English
lessons; they don't feel bored with learning vocabulary. Moreover, the pronunciation and
spelling of words are improved steadily. They feel confident while speaking.

In short, the researcher satisfied with the teaching techniques that are applied to students
at their school.

4.1.2 Interview:

In this study, the researcher conducted an interview with teachers at Le Van Tam Primary
School by using semi-structured interviews. The interview took place on the first of °

The interviews questions related to difficulties when learning students 'vocabulary,
techniques of teaching vocabulary and problems teachers faced when using techniques to
teaching vocabulary in class.

When asked about the purpose of teaching English vocabulary, most teachers appreciate
the importance of teaching vocabulary, because they thought that vocabulary helps students to
understand text quickly. Most teachers (2/3) agreed that students' reading and writing skills are
very much related to the amount of words they have. The first teacher said, when students are
in front of communication situations, they will not know what to say, or just say a few words
if they are not enough the vocabulary. In brief, students should enrich their vocabulary to
improve their reading and writing skills as well as speaking skill. Meanwhile, one of the
teachers emphasized the importance of teaching vocabulary to test.

When being asked about how many hours teachers spend on teaching vocabulary, most
teachers (2/3) said that an English lesson lasts only 40 minutes, however, they have to teach a
lot of activities. So they don't have much time to teach vocabulary. They just write new words

on the board, translate them into Vietnamese meanings and ask students to copy them into their
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notebooks. . After writing all words on the board, teachers read them loudly and instruct
students to repeat after them, all class read in unison, then some students practice in front of
the class. Then they move to another part.

Besides, the other 2 teachers also replied that the vocabulary which they taught was only
about 10 minutes. The remaining time, they teach students practicing sentences, writing and
listening.

Regarding the student’s mistakes in studying vocabulary, most teachers said that
mispronunciation is the most basic mistake that students meet with difficulty. They pointed
that their learners struggled with sounds that are not present in the sound system of learners’
native language such as /tf/, /0/, /0/, /&/ and /voY/. Students also tended to have errors with
sound endings because their mother language does not usually have to aspirate the final part
of words. The other teacher also made clear that her students’ weaknesses are abundant but
ending sounds also pose great hardship for students to cope with. Besides, a teacher also said
that, students are easy to forget the words even though they have just learned them. The cause
of this may also be that the student does not pay attention to the teacher's lecture. The special
thing is, some students can understand the words but they don't know how to use that word in
sentences. Because student's' vocabulary is too poor they find it very difficult to understand
and remember words found in reading texts. With poor vocabulary, students cannot make
sentences with the taught words or improve speaking skill.

When asked about materials to teach vocabulary, all teachers responded that they were
very satisfied with the textbooks of students as well as teachers. In the student's book, there are
4 parts: listening, speaking, reading and writing. With lots of vivid and colorful images,
students will easily guess the meaning of the given word.

For the question enquiring about the method in which teachers employed to assess their
learner’s vocabulary competence usually, most teachers (2/3) often use word-to-word
techniques and write them on the board and translate all words into Vietnamese. This is the
fastest way of introduction of new words. The two teachers have chosen to present new words
by using visual aids to identify new words while the use of gestures, facial expressions and

using word guessing is only used by one teacher. However, all teachers agreed that students

S6 hoa bai Trung tim Hoc liéu va Cong nghé thong tin — PHTN http://Irc.tnu.edu.vn



need to recognize the pronunciation and spelling of new words then help them reinforce the
taught words.

Regarding the types of activities employed by teachers, each individual had their own
way of class management and lesson planning. Giving students with a variety of exercises to
help them remember the taught words is very important and necessary in the process of learning
vocabulary.

All of teachers often use the technique of matching words and playing game is chosen by 1
teacher while filling the gaps, reordering words and completing sentences with the given words
are selected by 2 teachers.

All teachers judged that when they taught vocabulary through a series of picture shown
on projector this attracted students very much. Learners participated in the process of teaching
and learning very enthusiastically. They didn't feel afraid and bored with English lessons.

One teacher said that students can guess the meaning of vocabulary through vivid and
colorful pictures. The other 2 teachers claimed that students pronounced more correctly and
memorize words longer than normally.

When asked about the disadvantages of using series of picture shown on projector shown
on projector to teach vocabulary for student , most of teachers said that the problems faced in
implementing a series of picture shown on projector are it requires a long time, can decrease
the time to explain the material. One teacher emphasized each lesson lasts 40 minutes, the
process of installing devices to support the projection on the projector waste a lot of time. So
they do not have enough time to continue the other parts. Other teacher also noted that the
projector used by these techniques is limited.

4.1.3 Test
4.1.3.1 The results of pre-test

The pre-test is a vocabulary test for all participants (36 students) before treatments. The
test aims to assess the level of students in English vocabulary. Here is a table showing the
results of pre-test for the experimental and control groups.

Table 4.3 The average total scores of pre-test for the experimental group

and the control group
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Participants Pre-test result
Control Group Experimental Group
(n=18) (n=18)

C1 6 6.4
C2 6.4 7.2
C3 7.2 5.2
C4 6.8 6
C5 8 8.4
C6 4.8 7.2
C7 7.2 6.0
Cs8 5.6 7.6
C9 7.6 5.2
C10 5.4 8.4
C11 8.4 6.4
Ci12 7.6 7.2
C13 6.8 6.4
Cl4 7.6 8.0
C15 7.2 6.8
C16 6.4 5.6
C17 5.6 7.6
C18 6.4 7.6

Mean 6.72 6.84

Obviously, there were nine participants in the experimental group who got score over 7,
which was the highest number displayed on the table.4.3. In contrast, eight participants in the
control group achieved these scores. Among thirty- six participants in the both two groups,

there was a balance about number of participants who had the scores varied from 6 to 7, at 6
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students, only 4 participants in the control group and 3 participants in the experimental group
had the lowest scores under 6.

The table also illustrated the average total score of the experimental group was 6.84 and
the average total score of the control group was 6.72.This means that the average total score of
the experimental group was slightly higher than the average total score of the control group.
The average total score difference between two groups was 0.12. In other word, the English

levels of all participants in two groups were not different.

The Control Group The Experimental Group

<6
M From 6-7

n>7

Figure 4.1: the percentage of participants’ number of scores on pre- test between the
control group and the experimental group.

It’s evident from the information provided that there is no statistically significant
difference between the two groups. The scores of all participants in the control group and the
experimental group were arranged from lowest to highest, into three parts: under 6, from 6 to
7 and over 7.

In the control group, the proportion of participants having the highest score, ranking over 7
was 44,5 %. This was higher than the figure for from 6 to 7 score, at 33,3 %. Meanwhile, the

number of participants reached the highest score, ranking over 7 was 50% in the experimental
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group. The percentages of participants’ number of scores from 6 to 7 both two groups were

equal at 33,3 %.Finally, participants had the lowest score (under 6) in the control group and

treatment group, accounting for 11% and 22% respectively.

In brief, this data showed the equality in level of proficiency of the two groups before the

treatment.

4.1.3.2 The result of post-test:

The post-test is a vocabulary test for all participants after treatments. The test aims to

check the effectives of using techniques in teaching to primary students. Here is a table

showing the results of post-test for the experimental and control groups.

Table 4.4 The average total scores of the post-test for the experimental

group and the control group

Participants Post-test result

Control Group Experimental Group

(n=18) (n=18)
C1 6.4 7.2
C2 6.8 7.8
C3 7.7 6.8
C4 6.8 7.2
C5 8.4 9.2
C6 5.8 8
C7 7.6 7.6
C8 5.6 7.6
C9 7.2 6.4
C10 6.4 9.2
C11 8.4 7.2
C12 7.6 7.8
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C13 7.6 7.2
Cl4 8.2 8.8
C15 7.2 7.6
C16 6.4 6.4
C17 6.0 8.4
C18 6.8 8.2
Mean 7.05 7.7

Table 4.4 also shows that after using teaching techniques of teaching through series of

picture shown on the projector with the experimental group, the average score of students (M

= 7.7) was higher than the control group (M = 7.05). It can be concluded that the new method

of teaching vocabulary retained many meanings of words learned than the old teaching method

like translation into Vietnamese.

To make it easier to understand, table 4.5 compares the number of participants and

percentage of participants’ number of scores on the post-test of the control group and

experimental group with different scores.

Table 4.5: the number of participants and percentage of participants’ number of scores

on the post-test of the control group and experimental group

Control group Experimental group
Score of level Number of Number of
students Percentage students Percentage

Weak (<6) 2 11.1% 0 0%
Average (from 6-7) 7 38.9% 3 16.7%
Fair ( from 7-8) 6 33.3% 8 55.5%
Good ( from 8-9) 3 16.7% 3 16.7%
Exellent (>9) 0 0% 2 11.1%
Total 18 100% 18 100%
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Figure 4.2: the percentage of participants’ number of scores on the post-test of the control

group and experimental group

It is clear that there were 11.1% of participants in the experimental group could reach

the highest score of vocabulary over 9; whereas the figure for the control group was 0%.

Similarly, the percentage of students having score from 7-8 was the highest, accounting for

55.5 % which was higher than the figure for the control group, at 33.3 %. The data also

indicates that 11.1% of participants in the control group had the lowest score under 6; while

0% of participants in the experimental group had under 6 score. This result suggested that the

experimental group has made more progress than the control one during the course in the

process of teaching vocabulary by series of pictures shown on the projector.

4.1.3.2 Comparing the results of the control and experimental groups.

S6 hoa boi Trung tAm Hoc liéu va Cong nghé thong tin — PHTN

http://Irc.tnu.edu.vn



After the experiment, both groups were tested again. After the examination of the post-
test results, there was a significant difference between the control and experiment group in
term of their vocabulary knowledge.

The purpose of this comparison is to show the effectiveness of using techniques of new
teaching vocabulary comparing with the use old method teaching. Therefore, teachers can offer
the best method of vocabulary teaching that not only helps students interested in the subject
but also help them master the application vocabulary for later.

The figures below show the results obtained from the pre-test and post-test which were
made by two groups.

Table 4. 6: Pre and post score on the vocabulary knowlegde for the control group

Improvement Post-test Pre-test Gain

Mean 7.05 6.72 0.33

Table 4. 7: Pre and post score on the vocabulary knowlegde for the experimental group

Improvement Post-test Pre-test Gain
Mean 1.7 6.84 0.86

Table 4.8: the result average score between the control group and experimental group

Group Mean (Pre-test) Mean (Post-test)
Control group 6.72 7.05
Experimental group 6.84 7.7

7.8

7.6

7.4




Figure 4.3: The result average score between the control group and experimental group

The figures indicate that the participants in both groups gained more knowledge of words
after post-Test. However, there was a significant difference between control and experimental
group. The mean of vocabulary in the experimental group increased an average of 0.86 after 8
weeks. The vocabulary knowledge went up from 6.84 to 7.7. Whereas the control group
improved only 0, 33 (from 6.72 to 7.05) vocabulary knowledge mean at the same time.

To sum up, the experimental group vocabulary knowledge mean was higher than the
control group. The series of picture shown on the projector procedure had a positive effect on
the improvement of leaning English vocabulary at Le VVan Tam primary school.

4.2. Discussion:

The experiment done in this study is to evaluate the effectiveness of using techniques of
teaching vocabulary such as using series of picture shown on the projector to introduce
vocabulary to primary students. The researcher used three methods of researching such as

observation, interview and test.
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The first is observation. Teachers have conducted observation of students through their
teaching process. This method is to test students' interest in the learning process. The second
is interviewing teachers. The researcher conducted interviews with teachers about how to teach
vocabulary to students and what problems they had difficulty in teaching vocabulary through
series of picture shown on the projector. The last is test. The pre-test and the post-test are aimed
at examining the effectiveness of teaching visual vocabulary. The findings in the experiment
enhance our understanding of the benefits of using pictures for meaning of words and spelling.

Through observing the learning process of the students showed the level of interest in the
subject of the student depends very much on the teaching method of the teacher. As we know,
children are only interested in an activity in the first 20 minutes. Therefore, attracting students
in the first 20 minutes is extremely necessary and important. When teachers use the method of
teaching vocabulary in the form of read-write and copy, students will feel very tedious and not
interested. They lost focus during class, even talking to another topic than the subject.

However, the application of series of picture shown on the projector has resulted in
expected results. Students are more interested in class because of their vivid and easy-to-
understand pictures. Through images, they retain the meaning of vocabulary and pronunciation
more accurately.

Through the interview with the teacher, the researcher found some common mistakes that

students have in the process of learning vocabulary. The most common mistake is incorrect
pronunciation and not remembers the meaning of the words.
The next is very little time for teachers to teach vocabulary. They said that a lesson lasts 40
minutes; they don't have much time because there are so many activities in the class. So we
can see that teaching vocabulary is a long process. Teachers should not cram students too much.
They should only teach basic words and appear much in the lesson.

Basic teaching methods of teachers are to read new words, write them on the board and
translate into Vietnamese. This is a passive method. Students learn new words passively.
Therefore, students easily forget pronunciation and meaning of words. Teachers believe that
when applying techniques to introduce vocabulary by series of pictures shown on the project

which bring a lot of effectiveness, they encountered some difficulties. Specifically, teaching
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vocabulary by series of pictures shown on the project requires teachers to prepare technical
means such as projectors, computers and series of picture. Through interviews, the researcher
stated that the investment and teaching equipment of the school is not up to standard.

In summary, through teacher interviews, researchers can know how teachers teach
vocabulary to students and what are they facing when using series of pictures shown on the
project.

Testing is a useful tool in the information gathering process to provide the most accurate
conclusion. Through pre-test, how the researcher can assess the level of English vocabulary of
students at Le Van Tam primary school. The results show that students are at average level.
Students do not understand the importance of English vocabulary; therefore the results are not
as expected.

After applying technology to teaching, specifically using series of picture shown on the
project to teach vocabulary to students, the results have changed markedly about pronunciation,
spelling, and meaning of words and level of interest in the classroom. After 5 weeks, the
researcher found that the results of the post-test were 1.5 times higher than the pre- test. This
demonstrates that students will be interested in learning when teachers have appropriate and

diverse methods.

CHAPTER 5: CONCLUSION

Vocabulary is very important and necessary in the English language. To master the

English language, students need a lot of vocabulary. In communication, vocabulary is part of
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the sentence. Students need vocabulary to broaden their knowledge. Students often have
difficulty remembering, applying or improving their vocabulary.
5.1.Recapitulation

With the title of the study “A study on techniques to teach English vocabulary for 4th
graders at Le Van Tam primary school ** the researcher used different methods such as
observation, semi-structured interviews and tests to get the answer. Two questions were asked
for this research. There have been many researchers offering many methods to teach
vocabulary to primary students. The purpose of the technique of teaching English vocabulary
such us series of pictures shown on the projector is a powerful teaching technique to improve
students' ability to memorize vocabulary. At the same time, this technique attracted students
into the classroom and took part in other activities of the English subject.

There is a technique of teaching vocabulary in this study which is series of picture. Series
of picture is to improve students’ vocabulary which aimed to improve their English vocabulary.
Through series of picture, the students were enthusiastic and interested to learn English
vocabulary. This technique is to make students in understanding the pronunciation and
meaning of words. So the students will not feel bored. The problems faced by the teacher in
teaching vocabulary, namely classroom management, teaching media and vocabulary
accomplishment. The problem faced by the teacher to develop student’s vocabulary is a
vocabulary accomplishment. For example, some word is difficult for the students, so their
pronunciation, spelling, grammar and meaning are not correctly. Thus, in teaching vocabulary,
using series of picture is teaching media.

Learning a language is a long process and there are many factors related to that process.
Vocabulary is just one aspect of the English language. This study was conducted to provide
the most useful new word teaching method that teachers should apply to their students.

The findings show that most teachers showed mistakes that learners often suffer as well
as why they have difficulties. The data also showed that learners are lacking in motivation and
misunderstand the importance of learning vocabulary. At the same time, the method of

introducing vocabulary to students should also be changed.
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Moreover, unsuccessful students are often individuals who are too afraid to make
mistakes or ones that do not really interested in the subject and who are not willing to take the
time to study vocabulary.

In particular, the research provides teachers with many strategies to help improve the
quality of teaching because today, technology has been developed a lot, applying IT to teaching
and learning English vocabulary is not a new topic. Teaching English through series of pictures
shown on the project has helped many learners succeed in gaining vocabulary in particular and
succeeding in communication in general. Teachers should know how to apply widely in their
lectures to achieve the best results for learners in the process of acquiring English.

5.2. Limitation of the study:

Although the researcher has made this study with the most effort and determination, the
time and other factors limitations have led to the inevitable limitation as follows:

Firstly, the duration of this study is limited, the researcher only conducted it in 8 weeks
of study, and the research's results may be affected.

Secondly, the amount of data can be considered limited. The reason for this is that only
36 students participate in the experiment process. So the result may be affected

Finally, because of resource limitations, the theoretical basis of the research may not be
sufficient.

5.3. Pedagogical implication

Although the objectives set out from the beginning have been completed, this study has
not been able to avoid mistakes and limitations. First, the number of participants is limited, so
the data may not reflect fully and accurately. Therefore, the researcher should increase the
number of participants so that the results are more objective. Secondly, because of lacking of
time, the researcher's knowledge is limited; research cannot cover the use of series of picture
for other skills. Using series of picture shown on the projector can be used not only to teach
vocabulary but some other skills like speaking. Through it, students can practice speaking and
storytelling skills.

Finally, the researcher can apply this technique to introduce vocabulary to grade 4 to

achieve the highest academic results.
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APPENDIX 1
Pre- test for students (Part 1)

Time: 10 minutes

I. Fills each gap in the sentence with one word from the box in ten minutes

water piano second way have American paint help library
dictation
1. Thisisthe................ I go to school
2. I'wasinthe school...................... yesterday morning.
X B the flowers to help my mother.
/S 0 1 | What’s your nationality?
5. Attheweekend, I..................... my parents to clean the house.
6. I......oe..oi. English on Mondays and Fridays.
7. Playingthe........................... is my hobby
8. Maryiswritinga ................... in the classroom.
9. When’s your birthday? It’son the ................... of November
10.QuanandI ...... a picture at the weekend.
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Pre test for students (Part 2)

Time: 10 minutes

I1. Choose the correct answer A, B, C or D.

1. Where are you from, Peter? — I'm from .................

A. American  B. Malaysian C. Australian D. America
2. e, to see you again.

A. Nine B. Nice C. Night D. Ninth

3. My birthday is on the .................. of August.

A. Eighteenth B. eighty C. eight D. eighteen
4. What ................. are you, Peter? — I'm Australian.

A. subjects B. country C. nationality D. did
5.Canyou........... ?

A. sing B. song C. music D. guitar

6. Peteris .......ccoeuenen. :

A. America B. Malaysia C. English D. Australia
7.Whatisthe ................... today? It’s the fourth of December.

A. month  B. week C. date D. day

T at home and watched TV yesterday.

A. played B. did C. went D. stayed
Ol my grandparents in the afternoon.

A. play B. visit C.sing D. ask

10. Tvisitmy ............... on the twentieth of November.

A. parents B. classmates C. teachers D. friends

11. We have English and Maths on .................. :

A. Fridays B. December C. the afternoon D. night

12. I can’t play football but I can play the .................. .
A. volleyball  B. guitar C. chess D. baseball
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13. Lindacan.................. a bike.

A. play B. ride C.do

14 What .................. do you have today?

A. subjects  B. English C. Science
I5.Tcan’t.................. a kite

A. fly B. watch C. read

D. fly

D. Art

D. eat
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APPENDIX 2
Post- test for students (Part 1)

Time: 10 minutes

I. Fills each gap in the sentence with one word from the box in ten minutes.

breakfast chicken Christmas making visit time doctor

strong field get

1. What ..................... 1s it?

2. Tetis coming. Quan’s family is................ccoiiiiiiiiini Banh Chung.

3. AtTet,children ....................... lucky money from their parents.

4. Today is the twenty fifth of December. It’s ...

5. Today is Teachers’ Day. I ...............ocoiiiiiiis my teachers and give them some
flowers

6. Would you likesome .....................ooeeees , Phong?

7. My fatherisa ..............oooenie. He works in a hospital

8. Wehave.........cooooiviiiiinnn. at 7 o’clock with bread and milk.

9. What does he look like? He’s .................cooue. and tall.
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Post- test for students (Part 2)

Time: 10 minutes

I. Choose the correct answer A, B, C or D

1. What time do you.................. ? At 6a.m

A.getup B. have lunch C. have dinner D. go to bed
2. What’s your favorite food? It’s ..................

A. lemonade B. water C. juice D. pork
3. What’s her favorite drink? Her favorite drink is ..................

A. lemonade B. beef C. fish D. noodles
4.Sheisa.....ooovvvviininnnnnn. She works in a school.

A. nurse B. clerk C. teacher D. worker

ST new clothes at Tet.

A. sing B. wear C. dance D. play

6. is on the first of June.

A. Teachers’ Day  B. Children’s Day C. Christmas D. Tet
T you like some orange juice? Yes, please

A. Would B. What C. When D. How
8.lstayathomeand ...................... firework displays.

A. play B. do C. make D. watch
Ol my grandparents on Tet holiday.

A. play B. visit C.sing D. ask

10. His father likes ..................... Banh Chung.

A. doing B. making C. getting D. decorating
11. What kind of ............... do you like? I like fish and vegetable.

A. food B. drink C. books D. noodles
12.Doyou .....ceennnennnn. beef?

A. like B. favorite C. loves D. eats
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13, does your brother works?

A.Where B. Who C. What D. How
14. WhoiS «ovveeeeennn. ... ? Mai or Hoa ? . Hoa is.
A. taller B. strong C. short D. slim

15. It1s 10:30p.m. It’s time to.............ccoeveeee.
A. have breakfast B. have lunch C. have dinner
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APPENDIX 3

Answer for Pre test for students

Part 1:
1. way 6. have
2. library 7. piano
3. water 8. dictation
4. American 9. second
5. visit 10. paint
Part 2:
1.D 9.B
2.B 10.C
3.A 11 A
4, C 12.B
5. A 13.B
6.C 14. A
7.C 15. A
8.D
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Part 1:

APPENDIX 4

Answer for Post- test for students

1. time

2. making

3. get

4. Christmas

5. visit

6. chicken
7. doctor

8. breakfast
9. strong
10. field

Part 2:

© N o g k~ WD
O >» @ ©® O » O »

9.B

10.B
11. A
12. A
13. A
14. A
15.D
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QUESTIONS INTERVIEW TEACHERS

Question 1: What is your purpose of teaching English vocabulary?

Question 2: How many hours do you spend on presenting new words to students on class?
Question 3: What errors do the students have difficulty in vocabulary class?

Question 4: Are you satisfied with the course book (you are using) with regard to the
teaching of English for students?

Question 5: Which ways of presenting new words do you often use in vocabulary class?
Question 6 What kind of activities do you usually use to help students to consolidate and
remember the taught words?

Question 7: What advantages and disadvantages do you get when using series of picture

shown on projector shown on projector to teach vocabulary for students?
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Week 1

TEACHER’S PLAN

Unit 11: What time is it?

Lesson 2

Aim: By the end of the lesson, students will be able to know more about the daily activities

Teaching aids: Textbook, pictures

Procedure:
Time | Contents T’s activities Ss’ activities
e Vocabulary
- Get up: thirc day mine
- Have explanation Listen and repeat
breakfast/lunch/dinner: an
20° sang/an trua/an toi explanation
- Go to school: di hoc
- Go home: vé nha visual
- Do homework: lam bai tap
vé nha mine
- Go to bed: di ngu
Week 2 Unit 12: What does your father do?

Lesson 1

Aim: By the end of the lesson, students will be able to know more about the jobs

Teaching aids: Textbook, pictures

Procedure:

Time

Contents
e Vocabulary
- Job: cong viéc

- Farmer: ndng dan

T’s activities

explanation

Ss’ activities

Listen and repeat
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- Doctor: bac si

20° - Nurse: y ta

- Factory worker: cong nhan | pictures
nha may

- Teacher: gido vién

- Driver: lai xe

- Clerk: nhan vién van phong

Week 3 Unit 12: What does your father do?
Lesson 2
Aim: By the end of the lesson, students will be able to know more about places

Teaching aids: Textbook, pictures

Procedure:
Time | Contents T’s activities Ss’ activities
e Vocabulary
- Hospital explanation
- Field: canh dong Listen and repeat
- Factory: nha may visual
20° - School: truong hoc
- Office: van phong pictures
Week 4 Unit 13: Would you like some milk?
Lesson 1

Aim: By the end of the lesson, students will be able to know more about food
Teaching aids: Textbook, pictures

Procedure:

Time | Contents T’s activities Ss’ activities
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20°

Vocabulary

Food: d6 an

Rice: com
Noodles: my , pho
Beef: thit bo

Fish: ca

Pork: thit lon
Bread: banh my

Vegetable: rau cu qua

explanation

pictures

Listen and repeat

Week 5

Unit 13: Would you like some milk?

Lesson 2

Aim: By the end of the lesson, students will be able to know more about drink

Teaching aids: Textbook, pictures

Procedure:
Time | Contents T’s activities Ss’ activities
e Vocabulary
- Drink: d6 udng explanation
- Orange juice: nudc ép cam | pictures Listen and repeat
- Milk: stra
20° - Lemonade: nudc chanh
- Water: nuéc object
Week 6 Unit 13: What does he look like?

Lesson 1

Aim: By the end of the lesson, students will be able to describe a person

Teaching aids: Textbook, pictures

Procedure:
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Time | Contents T’s activities Ss’ activities
e Vocabulary
- Strong: khoe antonym
- Weak: yéu Listen and repeat
- Tall: cao
20° - Short: thap
- Young: tré
- Old: gia

- Nice: dep
- Beautiful: dgp synonym

Week 7 Unit 15: When’s Children’s Day?
Lesson 1
Aim: By the end of the lesson, students will be able to know more about festival

Teaching aids: Textbook, pictures

Procedure:
Time | Contents T’s activities Ss’ activities
e Vocabulary
- Festival: 1& hoi explanation
- Children’s Day: tét thiéu Listen and repeat
nhi
20’ - Teachers’ Day explanation, give
- Christmas: L& Giang Sinh | €xample
- New Year: nam mai pictures
- Tet Holiday: Ky nghi tét
Week 8 Unit 15: When’s Children’s Day?
Period: Lesson 2

Aim: By the end of the lesson, students will be able to know more about activities at festival
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Teaching aids: Textbook, pictures

Procedure:

Time

20°

Contents

e Vocabulary

- Wear new clothes: mac
quan 40 méi

- Eat fruit and cakes: an hoa
qua va banh

- Decorate the house: trang
tri nha ctra

- Make banh chung: lam
banh chung

- Watch firework displays:
xem ban phao hoa

- Get lucky money: nhan tién

mung tuoi

T’s activities

pictures

Ss’ activities

Listen and repeat
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